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WHAT IS LEARNING?
Almost every action we take is the result of past learning yet, for some people, learning still remains an activity undertaken in, or associated with, an educational context. 

As babies we learn to eat, to gain attention, to crawl, to walk, etc. and as we develop into children, and our bodies become more functional, we learn an inordinate range of skills.
Traditionally, research and studies around learning focused primarily on early-years learning through childhood and adolescence.  However, it is now recognised that learning is a continuous process that commences at birth and continues until death; it is the process through which we use our experience to deal with new situations and to develop relationships. 
Learning involves far more than thinking: it involves the whole personality - senses, feelings, intuition, beliefs, values and will.  If we do not have the will to learn, we will not learn and if we have learned, we are actually changed in some way.  
Learning needs to meet some personal need and recognising and identifying such needs enables us to evaluate whether the learning has been worthwhile and successful.

There are a vast range of theories that attempt to explain and demonstrate the way that people learn. 

Such theories can often contrast with each other depending on the type of learning they describe, for example traditional learning theories associated with children and adolescents engaged in ‘schooling’ may differ from theories associated with adult learning.

The following list is generic and identifies the key principles associated with all types of learning and can be applied to group situations as well as when learning alone or with a tutor or trainer. 

· People learn best when they are treated with respect and are not talked down to or treated as ignorant.  

· Learning opportunities should, when possible, be linked to previous positive experience - this involves self-awareness on the part of the learner and understanding and empathy on the part of any facilitator.  Learning can be blocked by past negative experiences - some people who hated school cannot bear to be in a classroom situation, for example.

· People learn best when their physical environment is comfortable.  In group situations a positive emotional and supportive environment is also important; individuals in groups tend to learn best when they can socialise and interact with other group members.

· Interaction with a facilitator is vital.  People need to be able to react, question and voice opinions on what they are learning.  Generally, in group situations, quieter members should be gently encouraged for their input.

· Instant rewards help.  People learn best if the results and/or rewards of learning are made clear and can be demonstrated during or immediately after the learning experience.

LEARNING AND ENVIRONMENT

On August 15th, 1977, the world lost one of its greatest psychologists Alexander R. Luria. Honored and respected in many countries of the world, Luria's 300 scientific works have been translated into English and have influenced thinking in the fields of psychology, neurology and neuropsychology, education and speech pathology.

Luria's  first  translated  work,  «Nature  of Human  Conflicts» (1932), supported the idea that human behaviour could not be reduced to a sum of neurological reflexes. He urged the study of the specific systems of behaviour produced in the process of the individual's social and historical development.
Luria's psychology concentrates on the development of mental capacities through learning. The correct organization of a child's learning leads to mental development. One does not wait for a child to be «ready» to learn to read, for example, but teaches the child the pre-reading skills at the level at which he or she is functioning. In turn, the child's knowledge influences the structure of his intellectual processes. Learning is a social-historic process.
Luria and his team investigated such mental processes as perception, ability to generalize, logical reasoning, imagination and self-awareness. Luria's team discovered that new structures of cognitive activity appeared. Human consciousness was developing to a higher level as the society was transformed.

Luria was a true scientist and a true humanist who contributed to a social progress and to the development of human capacity.

WHY DO PEOPLE WORK?

A simple question which goes deeper than the obvious answer, «То earn enough is to live on». Psychologists have found that mental and physical activity - and work in particular - is a dominant human driving force. Some argue that it is the same set of motivators which led a primitive man to hunt and fight in a tribal setting.
Are some motives more basic than others? Many psychologists refer to the theory of Abraham Maslow, a humanistic psychologist, which suggests that motives are ordered. Maslow felt that human beings are born with five systems of needs which are arranged in the hierarchy.

People remain «wanting animals» all their lives. As one set of needs (motives) is taken care of, a new set replaces it. We work our way up through various systems in order. Maslow's theory begins with physiological needs, such as food, water, oxygen, sex, protection from temperature extremes, activity. These needs for survival are the strongest. They must be satisfied to some degree before other needs appear. If only one of them remains unsatisfied, it may dominate all the others. Once human physiological needs are satisfied, the other needs arise. Adults want stable jobs, saving accounts, and insurance. Thus adequate pay and working conditions are of fundamental importance. When safety needs are achieved, people seek to love and be loved. The family is the most important unit where they receive support. In larger organization it is the team, the department, the company, the trade union or the profession which may satisfy the need.
Once love needs are satisfied, needs to be esteemed by oneself and others dominate. People want to be valued in their communities, at work and at home. They want to respect themselves. Self-esteem is an important part of job satisfaction and is another step in the hierarchy. It means that the individual understands the contribution needed from him and is receiving recognition for making it. Words of congratulation and rewards are necessary things for self-esteem.
The final step is the release of potential. This may be a simple ambition to succeed or the desire to make a contribution to a body of knowledge. People struggle to realize their potentials and to fulfil their ideals. Maslow theorized that these needs predominate in healthy personalities. In his view, only 1 per cent of Americans achieve self-actualization. Why is it so rare? Most of us, Maslow believed, are blind to our true potentials. We conform to cultural stereotype rather than for persona! needs. Concerns about safety make us fearful of risk taking and closed to new experiences.
EMOTIONS

An emotion is generally a response of a person to a situation in which he finds himself. A situation which is out of the ordinary one for an individual is likely to result in emotional activity. This emotional activity is generally random and disorganized. It is accompanied by feelings of pleasantness or unpleasantness and universally associated with marked changes in the chemistry of the body.

We know an emotion is not an independent element which comes or goes at will. It is initiated by certain perceptions and accompanies the activities which are stimulated by the situation. We all know how much easier it is to work long hours on something we enjoy and how surprised we are to discover that we are suddenly fatigued after such activity. On the other hand, it is exceedingly difficult to work at something we dislike and find ourselves restless settling down to work at something with conscious effort and intent.

Most of our emotions are learned. We are born with a capacity for emotions and physiological structure capable of handling emotionally charged situations, but emotional behaviour as a reaction to particular objects or events is learned. A young child in such a situation as that of frustration may respond by an emotional storm. As he gets older he learns to inhibit the purely emotional response and to exhibit voluntarily controlled behaviour. As he learns to do this, emotional behaviour becomes less common and less intense. Uninhibited emotional responses amongst human adults are normally rare, and when an individual does exhibit outbreaks of rage, panic etc., these are recognised as pathological. They are one of the symptoms of regression or a going back to infantile modes of behaviour.

Throughout the life people may experience different kinds of emotions. The most characteristic for human beings are the so-called altruistic emotions. They may be of two types, i.e. sympathetic and disinterested emotions. We may experience the emotion of fear when we hear a scream of a frightened person or anger, when we hear a friend's voice raised angrily towards some person. The emotion called out in this way is called a sympathetic emotion. Similarly, we may feel anger at an insulting speech about another person which he has not himself heard. The emotion called out in this way on behalf of another person is called a disinterested emotion. The altruistic emotions are of obvious importance in social behaviour.
FATIGUE

Several factors cause fatigue, but in general, they come down to two main causes: lack of fuel or food, and the excessive accumulation of by-products of activity. Muscle activity uses up stores of glycogen or sugar. It also must have oxygen, for a muscle deprived of it will soon cease to contract. Lactic acid and carborn dioxide are the chief by-products of muscle activity, but there are also toxins from other sources which may help produce fatigue. Some of these toxins may come from bodily infections and some may be absorbed from breathing or from the digestive process. But in addition to these factors, there are certain causes of fatigue which are more or less obscure. Some of these are less physiological than psychological, such as lack of interest in what you are doing. When you do something that bores you, you tire easily; if you are interested in your work, you forget the amount of energy you put into it. You also tire more quickly when you are walking, for in walking, each leg rests half of the time.
CLASSIFICATION OF EMOTIONS

The list of feelings and reactions we include under the term emotion is almost infinite. A few that come to mind readily are: fear, anger, rage, horror, terror, agony, anxiety, jealousy, shame, embarrassment, disgust, grief, boredom and dejection. These tend to be negative emotions, but positive ones can be added: love, joy, amusement, elation, ecstasy, pleasure, and happiness. It is quite clear that the list could be extended indefinitely, depending on one's introspective skill and vocabulary range.

At birth there are just a few basic emotional reactions that develop and combine in different ways, through learning and maturation, to cover the full spectrum of emotional experience as we know it at adults. The behaviourist, John Watson postulated three basic emotions in children - fear, rage, and love.

Robert Plutchik has proposed a theory of emotional mixture. He assumes that there are eight basic emotional reactions - anticipation, anger, joy, acceptance, surprise, fear, sorrow, and disgust. According to him, each primary emotional reaction can vary in intensity producing different shades of emotional experience. For instance, such basic reaction like fear can vary in intensity from timidity, through apprehension, fear and panic, up to terror. So we may have annoyance, anger, and rage as well as calmness, serenity, pleasure, happiness, joy and ecstasy.

Other psychologists took a more descriptive approach to the classification of emotions. This approach involves the isolation of one or more basic dimensions along which emotional reactions can be placed. Three main dimensions were described by various authors: intensity, pleasantness-unpleasantness, and approach-avoidance. The intensity dimension is the one most psychologists agree upon. It was also called a level of arousal or activation. And Elizabeth Duffy suggested that the term emotion be replaced by arousal or energy mobilization.

Emotions at the same level of intensity may be pleasant or unpleasant. Among the more aroused emotions appear joy, astonishment, hopefulness, and ecstasy on the pleasant side and disgust, fear, rage and terror on the unpleasant one. Among the less aroused emotions there are the pleasantness of material feeling and the unpleasantness of grief.

