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WHY USING VIDEO IS CHALLENGING
The importance of using video for adult learners and possible opportunities used to develop language speaking skills.
Video can be used in a variety of instructional settings--in classrooms, in distance-learning sites where information is broadcast from a central point to learners who interact with a facilitator via video or computer, and in self-study situations. It can be used in teachers' professional development or with students as ways of presenting content, starting conversations, and providing illustration for concepts. Teachers or students can create their own videotapes as content for the class or as a means to assess learner performance.
This digest focuses on using video with adults learning English as a second language (ESL). It provides a rationale for using video with these learners, presents guidelines for selecting and using videos in instruction, discusses some commercial videos used in adult ESL programs, and concludes with a discussion of the future of video use in instruction.

There are a number of good reasons to use video in adult classrooms. Video combines visual and audio stimuli, is accessible to those who have not yet learned to read and write well, and provides context for learning. For English language learners, video has the added benefit of providing real language and cultural information. Video can be controlled (stopped, paused, repeated), and it can be presented to a group of students, to individuals, or for self study. It allows learners to see facial expressions and body language at the same time as they hear the language.
Videos can be stimulating to adult learners. Many videos are based on stories, which are enjoyed by almost everyone and particularly favored in some cultures. Videos that use the conventions of entertainment television (plot, character, development, and resolution) may catch the attention of learners who do not yet read.
Using videos in the classroom can provide opportunities for learners to evaluate a medium that they use in their daily life. This is important because, just as learners need to develop critical literacy skills in order to analyze what they read to distinguish fact from fiction or to identify an author's position on a topic and compare it to their own, they also need to be able to do this with what they see and hear, i.e., with films and television programs.
The use of videos is challenging. Often they do not provide the best means of explaining complex concepts or practicing particular grammar or writing skills.
It takes time for the teacher to preview and select videos and then to prepare activities for learners. As the language use and the context of videos are not controlled, teachers will need to take time to explain these.
Videos may contain language, content, or themes that are controversial, or even inappropriate in the adult ESL classroom. It takes time, thought, and careful planning on the part of the teacher to prepare learners to watch and discuss these videos. On the other hand, selecting films may not be advisable, as their content and language may be of little interest and relevance to adult learners. Furthermore, if a video meets instructional objectives and is motivating to the learners, it may serve as a springboard for discussing differing cultural norms as well as the issue of censorship. These discussions can serve to enhance learners' critical thinking skills while increasing their acquisition of language and cultural information.
It suggests the process of the entire class doing an activity, which could very well be watching a short video, and then discussing and writing about it.
Immediately following the activity, learners are given a short time to write down notes about what they did. Then, the teacher calls on learners to share what the class did -- usually, though not always -- in chronological order. The teacher then writes down what is said on a document camera, overhead projector, or easel paper. It's sometimes debated if the teacher should write down exactly what a learner says if there are grammar or word errors, or if the teacher should say it back to the student and write it correctly -- without saying the learner was wrong. We use the second strategy and feel that as long as students are not being corrected explicitly ("That's not the correct way to say it, Eva, this is"), it's better to model accurate grammar and word usage. Learners can then copy down the class-developed description. Since the text comes out of their own experience, it is much more accessible because they already know its meaning.
The text can subsequently be used for different follow-up activities, including as a cloze (removing certain words and leaving a blank which learners have to complete); a sentence scramble (taking individual sentences and mixing-up the words for learners to sequence correctly); or mixing-up all the sentences in the text and having students put them back in order.
Here is an example how to use video with adult aviation-related learners. 
PRE-VIEWING

I. Work in pairs. Discuss what factors below can lead to fuel starvation. 
II. Work in groups of 3-5 students. Predict the further development of the events according to the headlines below. 
· Declaring fuel emergency

· Engine flameout

· Controllable glider

· Panic on board

· Final approach

III. Put the sentences (1-5) to increase degree of certainty. 

1. It must be a computer failure. 

2. They must descend quickly. 

3. The initial calculations show that that the plane should make it to Lajes.

4.  If they miss the runway, the results could be catastrophic. 

5. If the pilots make a mistake, they may face a forced landing on the water.

WHILE-VIEWING
IV. Define who says the following phrases from the video clip and restore the situation. Work in groups.

· “Are you declaring emergency?” 
· “One of the most sophisticated airliners of the modern era carrying 306 passengers and crew is now nothing more than a giant glider drifting steadily down towards the ocean.”
· “A list of functions we’ve lost: we have no more stabilizer, hydraulic power, no antiskid, rudder trim, radio HF 1 2. We have lost both engines. We have no electrical systems.” 
· “We have to ditch on the water.” 
· “The loss of engine power means the cabin will soon depressurize.” 
· “The chances of surviving when ditching and floating for very long are not very good.” 
· “The torture of the whole fact that you gonna die … is worse to me than dying.” 
· “Visibility unlimited. You should have the airport in sight.” 
· “Let’s open the slats. It will slow us down a bit.” 
· “The plane was circling around the island just to slow down, so that we saw land and we saw water and we saw water again. It really strikes me that I can’t survive.” 
POST-VIEWING
V. Comment on the situation in mini-groups of three. Student A is an ATCO who tells us about your assistance in this situation; Student B is a passenger telling what he feels; Student C is a pilot analyzing his actions in this situation.

DRAWING A CONCLUSION
VI. Re-write the script of the video clip on one of the following scenario: 

· what would happen if a pilot were not so experienced;

· what would be different if the problem was found on short notice.
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